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ETAQ Quality assessment intensive
English 2019 Formative units

Acknowledgment of Country

Image: Ee Lah Roo — Long time ago by Kargun Fogarty

Learning goals

• use the English 2019 syllabus as a resource to 
inform planning

• begin to build confidence in constructing effective 
assessment in the formative units

• begin to build confidence in evaluating 
assessment for its quality

Introductions — a little about you

Who has had an opportunity to read the English 2019 syllabus?

Who has attended an English 2019 syllabus implementation workshop?

Who has attended a workshop for another subject?

Who has completed the online accreditation training modules for courses 1, 
2, and/or 3?

Quality assurance

Year 11

Term 1 Term 2 Term 3 Term 4

Year 12

Term 1 Term 2 Term 3 Term 4

Year 11

Term 1 Term 2 Term 3 Term 4

Year 12

Term 1 Term 2 Term 3 Term 4

Monitoring Verification

Endorsement 
IA1 and IA2

Endorsement 
IA3

Confirmation
IA1

Confirmation
IA2 and IA3

Current system

Future system

Endorsement process

Development
• school develops the IA using the 

QCAA-provided assessment 
template

• school uses QCAA-provided 
resources to check quality of 
assessment prior to submission

Submission
• school submits IA for review 

through the QCAA Portal 

Review
• endorser and lead endorser review 

IA in the QCAA Portal 

Decision
• endorsement decision is 

communicated through the 
QCAA Portal
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Text selection (syllabus 1.2.5)

Units 1 and 2 

There are no prescribed texts for Units 1 and 2

Across Units 1 and 2, students must study at least three 
texts. The selection must include three of the following four 
categories: 

• one complete play

• one complete prose text (novel or non-fiction or a collection 
of short stories)

• a selection of poetry (at least five poems)

• a multimodal text (film, television program, documentary).

Unit 2 includes a focus on Australian texts.

Units 1 and 2

Unit 1: Perspectives and texts Unit 2: Texts and culture

• The concepts of perspectives and 
representations in texts are 
established as underpinning 
Units 1–4.

• Students analyse how perspectives 
and representations of concepts, 
identities and/or groups are 
constructed in texts and create their
own perspectives and 
representations in texts.

• Students explore cultural experiences 
of the world in responding to and 
creating texts.

• There is a focus on Australian texts 
for at least half of the unit.

• Schools may focus on another 
cultural context for the other half of 
the unit.

Schools develop formative internal assessments based on the learning 
described in Units 1 and 2 of the syllabus. 

Unit planning — backward mapping

Unit 
objectives

Subject 
matter

Plan lessons: 
Instruction, 

differentiation

Sequence 
learning: 

Learning goals

Underpinning 
factors

Assessment 

Teaching and learning — planning

Assessment summary

Unit 3: Textual connections Unit 4: Close study of literary texts

Internal assessment 1 (IA1)
• Written response for a public 

audience 
• Open conditions

Internal assessment 3 (IA3)
• Imaginative written response
• Supervised, seen 

Text requirements: two different 
texts, one of which must be a literary 
text from the Prescribed text list  

Text requirements: one literary text from 
the Prescribed text list 

Internal assessment 2 (IA2)
• Persuasive spoken response
• Open conditions

External assessment (EA)
• Analytical written response
• Supervised

Text requirements: there is no 
Prescribed text list for this 
assessment instrument 

Text requirement: one literary text from the 
Prescribed text list

Assessment in the formative units

Considerations:

• Schools organise Units 1 and 2 based on the unit 
descriptions and subject matter in the syllabus 

• Students should have opportunities in Units 1 and 
2 to experience and respond to the types of 
assessment they will encounter in Units 3 and 4

• Between 2 and 4 Formative internal assessments

How many? 
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Assessment in the formative units

Designing instrument-specific assessment:

• Assessment objectives – use the Unit 3 and 4 
assessment objectives a guide

• Are we assessing the cognition ‘creating’ or 
‘analysing’ of objectives 3, 4 and 5?

• Assessment marking guides 

Sample Unit 1: shaping identity

Part 1 Part 2

The concept of identity –
a close study of The 
Importance of Being 
Earnest

Representations of 
identities – a critical study 
of media

Teaching and learning experiences

In a moment… 

Work individually to: 

• read through the Unit 1 plan

• select a teaching and learning experience you see 
as effective

With a partner:

• share your ideas 

Attributes of quality assessment

Validity Accessibility Reliability

Attributes of quality assessment Attributes of quality assessment: reliability

Icon made by Freepik from www.flaticon.com
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Attributes of quality assessment: validity

Icon made by Freepik from www.flaticon.com

Attributes of quality assessment: 
accessibility

Assessment — construction 

Label the assessment 
technique clearly.

Specify the assessment 
objectives for the 
instrument, using the 
summative assessment 
objectives as a guide.

‘create’ or ‘analyse’ for 
objectives 3, 4 and 5.

Construct a task that:

• aligns with the syllabus (objectives, text 
requirements, unit description)

• uses clear and accessible language for 
students

• has an appropriate scope and scale that
provides opportunities for students to 
demonstrate the assessment objectives across 
the full range of performance levels within the 
given conditions.

The conditions for the 
assessment are clearly 
stated – use the conditions 
for the summative internal 
assessments as a guide

Indicate the technique, 
unit and topic.

Provide clear instructions 
or scaffolding if 
appropriate.

Indicate the criteria / way 
the assessment will be 
marked.

Assessment — construction 

Managing scope and scale

Imagine that you are a character from The Great Gatsby (Tom 
Buchanan or Daisy Buchanan). Write and deliver a eulogy for 
Jay Gatsby designed to be delivered at his funeral after the 
novel is set. Ensure that you adopt the voice of the character 
and remain true to the relationship that he or she shared with 
Gatsby. Provide a reflection on, and analysis of, the life of Jay 
Gatsby in your eulogy. Consider the impact of Gatsby’s life on 
the other characters of the novel, and persuade the audience 
to accept that his death is a commentary on the American 
Dream.

Imagine. Reflect. Write. 
Deliver. Analyse. 
Consider. Persuade.

Adopt the generic 
conventions of a eulogy, 
particularly one situated 
in the 1920s.

Demonstrate an 
understanding of the 
language/voice of the 
character and his/her
relationship with Jay 
Gatsby. 

Demonstrate an 
understanding of the 
perspective of Tom or 
Daisy’s character. Is this 
authentic?

‘Consider’ is a vague 
instruction.

Analyse the impact of the 
Gatsby’s life on the other 
characters. How many? 
Which ones?

Validity and accessibility 

Typically when validity and accessibility are weak, the 
instrument either leaves out subject matter that should be 
assessed; assesses subject matter that should not be 
assessed; or both.

These errors are often referred to as:

• construct under-representation — the instrument fails to 
assess the prescribed cognitions and content identified in 
the syllabus assessment objectives and subject matter

• construct irrelevance — the instrument assesses a 
quality unrelated to the assessment objectives and subject 
matter (e.g. reading ability on a mathematics examination), 
because of inappropriate language and instructions, poor 
formatting and layout or bias.
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Assessment — evaluating assessment
Assessment objectives Task Conditions

Copy and paste the aligned 
assessment objectives from 
the sample teaching, learning 
and assessment outline.

Describe what the students are required to do. Organise the information under appropriate 
headings, e.g. context, task instruction, guidance etc. 

Copy the conditions for this 
assessment instrument from the 
syllabus.

In a moment, when I say go…

Evaluate the assessment for its 
quality. You will need:

• Assessment checklist 

• Sample assessment marked ‘For 
training purposes only’ 

• Write comments in the 
appropriate section of the 
Assessment checklist

Evaluating sample assessment

Layout –
overemphasis through
bolding and italics may 
confuse students 
about the task 
requirements Layout –

overemphasis on the 
context may confuse 
students about the 
task requirements

Evaluating sample assessment

Language – the 
language used in the 
Task should elicit the 
cognition expected in 
the response

Scope and scale –
the task should 
provide opportunities 
for students to 
demonstrate the 
assessment objectives 

Evaluating sample assessment

Scaffolding – should 
not dictate steps to a 
solution

Allow students to 
demonstrate the 
assessment objectives 

Allow for unique 
responses

Reworking the assessment

Accessibility for students:

• Context of the unit of study and the context for the 
literary article’s inclusion in the publication are 
revealed

• Emphasis on the Context is now more appropriate -
removed bolding and underlining. The focus is on the 
Task. 

Reworking assessment

In a moment …

With an elbow partner, 

draft an improved version of this same 

task in the template provided. Focus on completing 
the following sections:

• Task

• ‘To complete this assessment, you must:..’

• Scaffolding

Consider the attributes of quality assessment, on the 
assessment checklist, in your instrument design.
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Assessment — structuring an instrument

In a moment, on my signal…

• Discuss your reworked assessment 

with another pair. 

• Share your improvements and validity argument.

Evaluating 
and reworking 
assessment 
collaboratively

Summary

What have we considered today?

Unit 
planning

Assessment 
objectives

Attributes of 
quality 
assessment

Intelligent 
accountability 
and validity 
arguments

Learning goals

• use the English 2019 syllabus as a resource to 
inform planning

• begin to build confidence in evaluating 
assessment for its quality

• begin to build confidence in constructing effective 
assessment in the formative units

Questions?

Contact details

Claire Stevens
Principal Education Officer 
Review and Transition Branch

Queensland Curriculum and Assessment Authority

154 Melbourne Street, South Brisbane QLD 4101
PO Box 307, Spring Hill QLD 4004

T +61 7 3120 6104
E Claire.Stevens@qcaa.qld.edu.au
W www.qcaa.qld.edu.au


